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[bookmark: _Toc910004080]Introduction
This report presents the findings and learning from the Recruiting More Men in Social Care (RMISC) Follow‑on Embedding Project (2025–2026), an initiative designed to translate evidence from the original Recruiting Men in Social Care Facilitator project 24/25 into practical, engaging activities for young people. The work was developed and supported by IMPACT’s National Embedding Team. The National Embedding Team at IMPACT plays a central role in supporting the use of high‑quality evidence across adult social care by not just telling people about it but influencing the way in which social care gets done by supporting, spreading, sustaining, and scaling learnings in local, national and UK-wide practice and policy.
The aim of the project was to introduce adult social care as a meaningful and rewarding career option, challenge common misconceptions, and provide students with a more accurate understanding of the sector’s diversity and purpose.
This report summarises the background to the work, the aims of the embedding project, and the methods used to engage young people. It then presents two sets of outcomes: the reflections and learning shared by pupils, and the internal learning generated for the IMPACT National Embedding Team as they adapted evidence into educational materials. The report concludes by outlining future directions and the potential for wider use of the resources developed through this project.

[bookmark: _Toc198958373]Background
Adult social care in England continues to face longstanding workforce challenges, including high vacancy rates and difficulties attracting and retaining staff. One persistent issue is the under-representation of men, especially in frontline care roles (see Skills for Care). This gender imbalance reflects deeper problems in how care work is understood and valued. Evidence reviewed by IMPACT before the project began highlighted how social care is still widely perceived as ‘women’s work’, associated with low pay, limited progression and emotional strain, and how these perceptions combine to make the sector a less desirable option for many men and boys (See Recruiting More Men into Social Care - IMPACT). At the same time, research shows that increasing the proportion of men in the adult social care workforce brings benefits for organisations, individuals, and wider society. These include providing relatable role models for male service users, bringing diverse perspectives and skills to care teams, and helping to challenge entrenched stereotypes about who can or should work in care.
It was within this context that the Recruiting More Men in Social Care (RMISC) project was developed. Delivered between 2023 and 2024 by IMPACT Facilitator Marlene Kelly and hosted by Paradise Independent Living in East London, the project explored the benefits and barriers associated with men’s participation in adult social care and sought to identify practical actions that could support increased recruitment of men. Through interviews with men currently working in social care, men who had left the sector, young men in further education, people drawing on services, family members and staff across provider organisations, the project showed how gendered expectations continue to shape men’s experiences. Participants described feeling judged for undertaking “women’s work”, hiding their job roles from peers, and grappling with the low status often attached to care work. Yet the project also highlighted the rewards of working in adult social care, including supporting others, developing relational skills, and finding meaningful, fulfilling work.
A consistent theme emerging from the interviews was the limited awareness among young men of the breadth of opportunities available in adult social care. Many held misconceptions about what the work involved or did not view the sector as a credible career path. The findings indicated that if the sector wants to recruit more men, it would be beneficial for engagement to begin earlier, working directly with young people to challenge stereotypes and provide accurate, accessible information about the diversity of roles, responsibilities, pay levels and career pathways. In response to these insights, the Facilitator developed a ‘myth‑busting tool’ to address identified misconceptions, and the project generated a set of recommendations emphasising the need for targeted recruitment and campaigning focused on young people.
Following the RMISC project, IMPACT’s National Embedding and Communications Teams took forward these recommendations and initiated work to adapt, refine, and implement the learning in new contexts. Early activities included supporting Marlene’s participation in the Hallmark Foundation’s WHO CARES WINS Conference, enabling direct collaboration with young people to test and enhance the myth‑busting content. This provided the opportunity to test resources with young people, have open discussions with a diverse audience about what they thought about social care careers and understand more about the broader environment of large and well funded events around careers in social care. This increase awareness of IMPACT with the Hallmark Foundation’s founders as well as key partners in the field such as the National Care Forum.Building on this momentum, the National Embedding Team partnered with the University of Birmingham School (a local secondary school affiliated with IMPACT’s host institution) to adapt the RMISC findings into a set of engaging, evidence‑informed educational resources for younger audiences.
Working with teachers and school staff, IMPACT refined the educational materials to ensure they were evidence‑informed, accessible and appropriate for younger learners. Several important enhancements emerged through this collaboration, including redesigning activities so that pupils could explore multiple adult social care “personas”, thereby gaining a broader and more accurate understanding of the sector’s varied roles and career pathways. The guessing element of the activity was adapted to be more structured and guided. Instead of asking students to guess entirely what job title each “persona” had, they were provided with three job titles and asked to match them to the personas, helping them make connections and tailoring the resources to students’ educational levels. Together, the RMISC project and this follow‑on embedding work demonstrate how evidence can be translated into practice through partnership working and creative engagement, strengthening efforts to diversify the adult social care workforce.
[bookmark: _Toc1125650990]Aims and Objectives
The National Embedding project aimed to translate the insights generated by the RMISC initiative into practical educational activities designed to raise awareness of careers in adult social care among young people. Building on the RMISC findings, the embedding work sought to ensure that evidence-informed educational resources were adapted and delivered into real-world educational settings.
To achieve this, the project set out to:
1. Adapt and enhance the existing “myth‑busting” resource so that it could effectively challenge misconceptions about adult social care among school-aged audiences, particularly gendered assumptions about who works in the sector.
2. Increase awareness and understanding among young people, especially male students, of working in social care, more specifically the diversity of roles, skills, responsibilities, pay structures, and career progression pathways available within adult social care.
3. Design and deliver an engaging educational session within a secondary school context, using interactive and age‑appropriate learning activities to broaden perceptions of adult social care as a viable and rewarding career.
4. Collaboratively create resources with teachers, school staff, and internal IMPACT teams (National Embedding, Communications, and Evidence & Evaluation), ensuring that materials were evidence‑informed, accessible, and aligned with students’ needs, interests, and learning levels.
5. Embed evidence into practice by integrating the adapted materials into the school’s Character Education curriculum, providing a sustainable model/strategy/initiative for future awareness‑raising initiatives
6. Strengthen partnerships with educational institutions and external organisations to support continued efforts to challenge misconceptions and promote adult social care careers among young people.
Through these objectives, the embedding project aimed to spark early interest in adult social care and promote more inclusive narratives about who can work in the sector. While the activities were designed to raise awareness about working in adult social care, challenge gendered assumptions, and highlight the value of the sector, no conclusions can be drawn about longer‑term impacts on pupils’ future career choices or on workforce diversity. Instead, the project evaluation focused on capturing immediate changes in pupils’ perceptions before and after the session, recognising this as an important early step in widening awareness of the sector. The analysis of pupils’ reflection followed an inductive, thematic analysis, where comments/answers for each question were coded and grouped into overarching themes. 

[bookmark: _Toc875876777]Outputs
The session engaged more than 300 Year 7 and 8 students and aimed to raise awareness of the range of careers in adult social care. It included a presentation introducing the sector, incorporating interactive social-media-style vignettes and personal reflections on working in adult social care from a male IMPACT Project Officer. This was followed by a classroom-based lesson involving a true-or-false quiz and an activity in which students matched different personas to adult social care roles and daily tasks. These activities enabled students to explore the diversity of job roles, responsibilities, pay levels, leadership pathways, and opportunities for progression within the sector.
[bookmark: _Toc1641484246]The School Activity Resources
· Lesson plan
· Personas
· Lesson slides
· Reflection activity

[bookmark: _Toc1952478035]Outcomes
The outcomes of this National embedding project reflect both the impact on pupils’ perceptions of adult social care and the learning gained by the Embedding team through the process of developing and delivering the project. The intervention was delivered through an assembly with Year 7 and 8, followed by classroom activities with more than 300 Year 7 and 8 pupils, using interactive content to challenge common myths, address gendered assumptions, and introduce adult social care as a meaningful and rewarding career option. Firstly, findings from the pupils’ reflections are presented, and second, the key insights gained by the the National Embedding team through translating evidence into practice are discussed. 
[bookmark: _Toc683941440]Pupils’ reflections
196 pupils completed a short feedback form immediately after the session. The form included one closed question about gender and four reflective questions exploring their views before the session, their views afterwards, and what they felt they had learned. Responses to the two learning‑focused questions are combined and analysed thematically under Shifts in Perspective and Learning. Of the pupils who responded, 60.2% (118) identified as male, 36.2% (71) as female, and 3.6% (7) preferred not to say.
[bookmark: _Toc743001957]Views Before the Session
In response to the question, “What did you think about working in care before today?”, three overarching themes emerged: 1) no prior knowledge, 2) negative assumptions, and 3) neutral or broadly positive preconceptions that were often based on incomplete and/or limited understanding. 
32% (62) of pupils reported having little or no awareness of adult social care before the session. Many said they had “never thought about it” or “didn’t know anything about it”, and several commented that they were unsure what working in care involved. Representative comments included: “I haven't heard of this.”, “I didn’t know about it.”, “I knew nothing about working in care before today.”, “I really didn’t know what adult care was”, and “Before I didn’t really understand what you would do in care, but now I understand and would like to.”
29% (58) of pupils described holding negative assumptions about adult social care before the session. Common descriptors were “boring”, “stressful”, “hard”, “low pay”, or “not interesting”. A small number of male students explicitly mentioned negative assumptions relating to gender, for instance: “I thought working in care is looking after and that it’s just for women.”, and “It is a women’s job, it doesn’t pay much.”. However, most of the negative assumptions did not relate to gender, but instead focused on issues such as low pay and perceptions of the work being boring.
The remaining pupils expressed neutral or broadly positive impressions, most commonly describing care work as something related to “helping people”, but their understanding tended to be narrow or oversimplified. Many believed that adult social care was limited to nursing, medical roles, or only about supporting older people. Examples included: “I just thought that you helped old people.”, “I thought it was only for old people”, “I thought that working in care was being a nurse or doctor.”, and “I thought they all did the same thing and didn’t know there were different types of social care such as marketing manager and admin.” These responses highlight that even when pupils held generally positive impressions, they often viewed the sector through a narrow lens because of limited understanding and information about the diversity of roles within social care, reinforcing the need for better information about careers in adult social care.

[bookmark: _Toc298841732]Views After the Session
Pupils’ responses to the question “What do you think about working in care now?” demonstrated a notable shift in perceptions following the assembly and classroom activities.
Out of all the pupils who provided reflective comments, 78% (158) expressed positive views about working in adult social care after the session. Many highlighted its value, meaningfulness, and social impact: “It’s very nice to be a care taker.”, “It is a pretty good job that not only helps yourself but also other people.”, and “It’s important and allows the less abled people of society to live their best life.”. Of the 58 pupils with negative assumptions before the session, 50 (86%) had developed positive views by the end of the session. Their comments reflected greater appreciation for the value and purpose of adult social care roles. For instance; “Now I think it is fun and isn’t boring.”, “I now know how important it is since they help a lot of people.”, and “Now I think that working in care is alright when I grow up I might want to do it.”
Several pupils also felt more positively inclined towards the idea of working in the sector, with comments such as “I really want to work there now because I see how cool it was.”, “I might work in it. Inspiring - cool to help others.”. Others reflected that although it might not be the right career for them personally, they had developed greater respect for the role and a better understanding of its importance, with examples such as: “I don't think it is for me but I find it really cool.”, “I still don’t want to, but my chances have increased.”, and “I am a bit more interested in it but I don't see it as a job for me.”
Taken together, this range of responses suggests that the intervention prompted genuine reflection rather than promoting a particular career path, aligning with a values‑led, informative approach. While the session was not designed as a recruitment exercise - and no claims can be made about whether it will lead to more young people, particularly young men, choosing to work in adult social care - the noticeable shift in tone indicates that pupils were able to view care work with greater positivity and respect. These responses highlight the importance of early, evidence‑informed engagement; pupils can develop a more accurate and appreciative understanding of the sector without being pushed towards specific choices, helping to lay the foundations for more informed and less gendered perceptions of working in adult social care.

[bookmark: _Toc1350411305]Shifts in Perspective & Learning
Pupils were invited to reflect further on their learning through two questions: “What is one thing you learnt today?” and “What was the most surprising thing you learnt?”. Their responses revealed several recurring themes demonstrating how the session broadened understanding of adult social care, challenged assumptions, and introduced new knowledge about roles, value, and opportunities within the sector.
One of the most frequently mentioned themes was the realisation that adult social care encompasses a wide range of jobs beyond direct care. Pupils expressed surprise at the diversity of roles, from activities coordinators to administrative and managerial positions: “How many different jobs there are in social care.”, “That you can become so many different care takers with different roles.”, “I thought they all did the same thing… I didn’t know there were different types of social care such as marketing manager and admin.”.
An increased awareness about who is supported by adult social care was also noted. Many pupils expressed new awareness that adult social care supports people across a range of ages and needs - not only older adults; “You help people with disabilities and people who need it.”, “I learnt that being a social care worker isn’t just about helping old people you can help anyone.”, and “Care work is more than just looking after somebody, it is also about making things accessible.” This shift suggests the session broadened pupils’ perceptions of the sector’s purpose and scope.
A large proportion of reflections also related to greater recognition of the value, purpose and emotional impact of care work. Pupils reported learning about the value of care work and its positive emotional impact, for both workers and the people they support. Comments highlighted empathy, kindness, life‑changing support, and the importance of enabling people to live independently: “That it is a good job and it changes people’s life.”, “One thing I learned was that many people are satisfied with their job because they get to help people and make them happy.”, “You help people and can impact and change lives.”, “I learnt that social care can change a person’s life deeply.”, and “Social care rocks.” The responses suggest an increased recognition of the human, relational, and societal value of care work following The National Embedding’s session
A small but notable theme related to changed perceptions of pay working in social care. Several pupils explicitly commented that they were surprised by pay levels: “The most surprising thing was the amount of money.”, “I thought they don’t earn much, but they get more than I thought.” and “Social workers make more than the average salary in the UK.” This suggests that clearer information on working conditions can help counter misinformation and improve perceptions.
Lastly, a notable learning outcome, although a minority in numbers, was pupils’ surprise that men work in adult social care. A few reflections directly mentioned this, highlighting how ingrained the stereotype of care as “women’s work” had been. Comments such as: “I learnt that men can do this too! That’s cool!”, “Men are allowed to work here.”, “That male can do it as well as female.”, and “Previously I thought it was only women’s job”. These insights show the importance of gender‑diverse role models and demonstrate the effectiveness of the myth‑busting content in challenging gendered assumptions and normalising men’s participation within the sector.
On the 3rd March 2026, we attended the Who Cares Wins conference hosted by the Hallmark Foundation in London for the second time. We introduced our persona-based activity to trial with older students (ages 14-18). We engaged in conversations with 20+ students. Initial informal feedback from students was very positive. They particularly enjoyed the interactive nature of the persona activities and valued the opportunity to explore the wide range of roles available within adult social care. Students shared that their perceptions of working in care had shifted: “I was more interested in health care, but now I know all the different opportunities social care can bring me and the other positive impact it has.” Students whom were previously unsure or only mildly interested said they would now consider careers in areas such as care homes or other social care roles. Several highlighted that they had not realised the breadth of opportunities available, including roles beyond direct care, such as marketing and management. A key takeaway for students was the positive impact social care roles can have on individuals’ quality of life. Some were surprised by aspects such as pay, flexibility, and the diversity of roles within the sector. Others noted discovering services they were previously unaware of, such as at-home mental health support.

Examples of Pupils’ Responses 
	Reflections from a male student

What did you think about working in care before today?
“that it was boring”

What do you think about working in care now?
“its very helpful and is very interesting and I really like it”

What was the most surprising thing you learnt?
“that being social worker is a very good occupation because you help others”




	Reflections from a male student

What did you think about working in care before today?
“I thought that it would be boring and wouldnt pay much and that you would have to do things like clean toilets”

What do you think about working in care now?
“It would actually be very fun”

What was the most surprising thing you learnt?
“Dont make assumptions and its actually fun”




	Reflections from a female student

What did you think about working in care before today?
“I thought they were really boring and didn't have much use”

What do you think about working in care now?
“And now I think they are so amazing and help so many people in many different ways”

What was the most surprising thing you learnt?
“That a lot more men have interest in working in care”




[bookmark: _Toc1813665641]National Embedding Team Learning
Alongside the impact on pupils, the project generated important learning for the IMPACT Embedding Team and partners involved in adapting and delivering the resources. Developing school‑ready materials, working across internal teams, and piloting the activities in a real‑world classroom setting provided valuable insights into how evidence can be translated effectively into educational contexts. The following section summarise key areas of learning from this project. 
[bookmark: _Toc1902542277]Building Capacity and Skills
Developing school‑ready, evidence‑informed resources enhanced staff capacity, both within IMPACT and among school partners, to interpret, adapt and apply social care evidence in a new context. The process of translating RMISC findings into lesson plans, personas, interactive classroom activities and assembly materials required teams to work with evidence on gender, workforce diversity and perceptions of adult social care, and to convert this into accessible learning content for young audiences. This supported capacity‑building in evidence implementation and designing interventions aimed at challenging misconceptions and influencing attitudes.
[bookmark: _Toc181863895]Strengthening Collaboration & Stakeholder Relationships
Collaboration between IMPACT teams (National Embedding, Communications, and Evidence & Evaluation), academic colleagues from the University of Birmingham, and staff at the University of Birmingham School created a strong foundation for partnership working. Internal teamwork was deepened through the joint development, review and refinement of resources, while working with teachers fostered a constructive space for two‑way exchange. Teachers brought pedagogical expertise that shaped the suitability and delivery of the materials, while IMPACT contributed sector knowledge and evidence. At the Who Cares Wins conference we received feedback on the persona activity itself, which was larrgely positive, with students describing it as engaging, inspiring, and educational. A small number suggested simplifying some elements or incorporating additional quizzes to enhance the experience further. Further, several organisations within the adult social care sector attending the conference were also interested in the persona activities. They requested further information, took our contact details, and asked about the possibility of using the personas to support their own recruitment campaigns. Looking ahead, the persona activity is set to be shared more widely, with plans for dissemination through the West Midlands NIHR School Network and Unifrog in the summer.

[bookmark: _Toc1118580832]Learning What Works when Developing Evidence-Informed Resources
Piloting the resources with more than 300 students produced valuable insights into the conditions that support or hinder effective implementation of evidence-informed educational resources. Successful elements included interactive activities (such as quizzes and persona-matching tasks), relatable narratives from male social care workers, and flexible approaches that allowed pupils to engage with multiple personas. Collaboration with teachers proved essential in ensuring that materials aligned with the curriculum, classroom time, and the developmental needs of learners.
The process also highlighted key challenges. Some staff members reported uncertainty during delivery when they had not reviewed materials in advance, emphasising the importance of early familiarisation. The pilot also revealed limited baseline understanding of adult social care among students, demonstrating the need for introductory scaffolding in future resources. Taken together, these insights shed light on the practical enablers and barriers that shape successful evidence use in school‑based settings.

[bookmark: _Toc178321321][bookmark: _Toc1355453020]Conclusion & Future Directions
This National Embedding project demonstrates the strong potential of early, evidence‑informed engagement to challenge misconceptions about adult social care and broaden young people’s understanding of the sector before stereotypes become fixed (See Project Report Recruiting More Men into Social Care - IMPACT) . The pilot highlighted how limited pupils’ baseline awareness of adult social care is, yet also showed how quickly perceptions can shift when young people are given accurate information, relatable examples, and opportunities to interact with engaging materials. Through activities such as the myth‑buster, personas, classroom tasks, and personal narratives from male social care workers, pupils developed a more nuanced appreciation of the wide variety of roles in adult social care, the meaningful impact of the work, and the presence of men within the workforce.
The project also offered important learning for the IMPACT National Embedding Team. Developing and adapting evidence into school‑ready materials, collaborating across internal teams, and working with teachers to refine and sense‑check content provided practical insights into how evidence can be implemented effectively in educational settings. 
Looking ahead, the resources developed through this project have strong potential for wider use across schools regionally and nationally. The National Embedding team is now exploring suitable platforms to host the materials and is engaging with partners, including the University of Birmingham School, The King’s Trust and Care City, to support broader dissemination. If used at scale, these resources could contribute to longer‑term cultural change by raising awareness of adult social care as a meaningful and diverse career pathway, challenging gendered assumptions, and helping to strengthen the future adult social care workforce.
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